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Foreword


Child and Youth Health has a longstanding commitment to young same sex attracted people in South Australia.  The Second Story has auspiced and supported a number of programs dealing with the issues faced by this group, including Inside Out (for young same sex attracted men) and OutLBW (for young same sex attracted women).  The 'Don't Take Your Life - Celebrate It' project, aimed at preventing suicide in young same sex attracted people, has complemented these existing services.   We have been pleased to be in a position to auspice and manage such an important initiative, continuing our record of excellence in service provision for young people of diverse backgrounds.

The 'Don't Take Your Life - Celebrate It' Project has been both innovative and pro-active in its approach to suicide prevention amongst same sex attracted young people.  The broadening of the resource in Section 1 of this document to include all socially vulnerable groups means that it  has wide applicability in both a school setting and the wider community.    

I hope that the resource will be widely used by teachers and trainers across South Australia and more broadly.  I would encourage service providers, educators and policy makers to take up the challenges of dealing sensitively and effectively with the issues of social exclusion, especially as they pertain to young same sex attracted people.


David Englehardt

Chief Executive Officer

Child and Youth Health

Introduction


This document provides both a brief report on the 'Don't Take Your Life - Celebrate It' initiative and a resource developed within the project. The aim is to inform, encourage and inspire teachers and those involved in 

general training in the community, to engage with the issues of same sex attraction.  While this is a key focus of the resource it also attends to other factors of difference which result in the harassment and exclusion of individuals and groups in our community.  The goal of this resource is to enhance the safety of school environments and the wider community.  We believe this is best achieved by promoting social inclusion which is the strongest protective factor in suicide prevention.

In order for this resource to be effectively implemented we have included information about the context of the Project – the beginnings, the ideas which have shaped the work and the beliefs which underpin it.  There is brief information about recent research in the area of suicide and sexuality and some of the results of the evaluation of this Project.  This may be of interest to those considering putting the resource into practice or to those interested in the effectiveness of a Project of this kind.  More detailed information is available in the final report, which can be obtained from the Child and Youth Health Library (see inside front cover for contact details).

The resource is divided into Section 1 and Section 2, Section 1 being the context information and Section 2 being the Unit itself.  The resources for each lesson are placed immediately after the appropriate lesson plan.  There are also plans for sessions with parents and staff, complete with appropriate overheads and information.

It is hoped that the materials developed and presented in this resource will be used, adapted and evolved by a variety of agencies and institutions and thus given a life of their own beyond the 'Don't Take Your Life - Celebrate It' Project.

Executive Summary


The cultural prejudice against same sex attraction has serious implications for young people growing up lesbian, gay, bisexual or transgender (GLBT).  The effects of harassment and prejudice are felt in the school environment, at home and in the general community.  The consequence of this prejudice for some GLBT young people is high rates of depression, drug and alcohol use and homelessness, early school leaving, and high rates of suicidal thinking and behaviour.  Social isolation enhances the damaging effects of an often rejecting environment.

9-11% of the population is not exclusively heterosexual (Hillier et al, 1998).  This means that significant numbers of young people are affected by the prejudiced environment.  This has important implications for health, education and social services. 

The 'Don't Take Your Life - Celebrate It' Project aimed to reduce suicidality in young same sex attracted people by:

· Informing young people of safe, confidential sources of information and support

· Raising awareness in front line service providers of the issues for young same sex attracted people of the possible linking of suicidality and sexuality.

· Heightening the sensitivity of practitioners towards this target group.

To achieve these outcomes the Project developed materials to inform young people of support services available to them, and the Project provided training for 1000 people.  It also developed an intervention for whole school communities called 'Respect for Difference’, which looks at harassment as an example of the dynamic of inclusion and exclusion as it operates in schools and the wider community. The programme challenges the power context which keeps these exclusionary forces in play.  This material was trialed in two schools, one a metropolitan high school with a strong multi-cultural community and the other a rural high school in a more conservative and mono-cultural environment.  

 This report contains the material developed during the Project.

Recommendations:


The 'Don't Take Your Life - Celebrate It' Project recommends that schools and human service providers adopt the following recommendations in seeking to reduce the risk of suicide and self harm for young same sex attracted people:

1. Existing resources in the education and human service sectors be targeted to address issues of same sex attraction including raising community awareness about the impact of attitudes that promote social exclusion.

2. All new resources targeting young people at risk of suicide and self-harm include addressing issues for young same sex attracted people.

3. Anti-harassment policies in schools specifically include mention of harassment based on sexual orientation.

4. Teachers use existing skills to interrupt patterns of verbal harassment and to encourage respectful use of language.

5. Schools seek out appropriate training for staff on issues facing same sex attracted people in schools and in the community, and actively encourage staff to take up these training opportunities.

6. All schools be encouraged to include information about sexual diversity in their health and sex education programmes, and to take every opportunity to encourage students to view diversity as an enrichment of society.  This can be done by overtly including information on sexual, physical, cultural and intellectual diversity in other curriculum areas including English, Society and Environment and Maths.

7. All schools/sites from early years on, be encouraged to teach respect for others and optimism about diversity in all learning areas. Issues tackled through a focus on identity would include sexism, racism, homophobia and other forms of discrimination.  

8. School and community libraries be encouraged to include material about and by same sex attracted people in order to overcome the sense of isolation and lack of information experienced by many young people who are struggling with their sexuality.

9. Teachers, counsellors, doctors, human service agencies and health clinics display material on same sex attraction in accessible locations.

1.
Context

1.1
Background

Being same sex attracted is not a risk factor for suicide – the prejudice towards same sex attraction is what creates risk.  The ignorance in the wider community regarding the experience and reality of being lesbian, gay, bisexual or transgender (GLBT) in this culture is widespread and profound.  The historical persecution of homosexuality has ensured that information is hard to access and that the population of same sex attracted people remains invisible.  Nevertheless, there is currently a groundswell of interest in and awareness of the issues facing this sector of the community.  The Government of South Australia, in funding a project such as this, is to be applauded for its commitment to improving the health status of same sex attracted young people.

The breaking down of discrimination against GLBT people is the next step in the humanising of our community.  Although racism and sexism are still very present in the experience of many, there can be no doubt that there is now a much broader awareness of the unacceptability of at least the more overt forms of discrimination in these areas.  Now it is time to raise awareness of homophobia and address its impact on people who are sexually attracted to people of the same gender.  It is an issue of social justice and human rights.   

Change takes time, but attitudes and behaviour can change.  Rigid and hateful attitudes are learnt, they are not part of the natural order.  Therefore, more accepting and liberating attitudes can also be learnt.  If these more humane attitudes allow all members of the community to develop their potential and participate fully in society, the benefits are far-reaching for all of us.

This project has been shaped by the passionate belief that there is not a pathology attached to being same sex attracted.  GLBT women and men exhibit the same diverse range of appearance, gender roles, interests, abilities, philosophies, attitudes, relationships, families, religions, incomes, employment and so on, as the rest of the population.  There is great richness in the strength and diversity of the same sex attracted communities, and there is a challenge both to the GLBT communities and the heterosexual ones, to move to an open acceptance of the differences which sit on top of our underlying shared humanity.  Expanding our understanding of the impact of discrimination on same sex attracted people will allow all members of the community to be more able to fully be themselves and therefore to make their unique contribution to that community.

1.2 History  

In 1996, the Western Australian Youth Sexuality Project found that young   same sex attracted people are at risk of being alienated from society due to the negative connotations associated with being labelled 'gay' or 'queer'.  This was an important finding in terms of the awareness of the issues for this sector of the community.  This project was the catalyst for the creation of the 'Don't Take Your Life - Celebrate It' Project.  

 In January 1998, a Project Officer from the Health Promotion Unit (now Health Promotion SA), Department of Human Services, met with a range of key representatives from the sexual health sector including the AIDS Council of South Australia, Department of Education, Employment and Training and Child and Youth Health.  Following a brainstorming activity that mapped out existing services and initiatives regarding sexual health issues for young people, it was agreed to develop a grant proposal for a suicide prevention project aimed specifically at young same sex attracted people.

Given that the target group would be young men and women between the ages of 14-25 years of age, it was agreed that the project would be auspiced by and based at Child and Youth Health.  Their capacity to provide support for the project and their existing programs on sexual health and well-being were seen as an asset.  Project partners were the Department of Human Services, Child and Youth Health and the AIDS Council of South Australia.

In April 1998, the project entitled 'Don't Take Your Life-Celebrate It' commenced and in doing so became South Australia's first specifically focussed project on youth homosexuality and suicidal behaviour.
1.3
The evidence for the link between same sex attraction and suicide risk.
 

Despite a history of silence around the link between suicide and sexuality, there is a strong and growing body of literature which points to a clear connection between same sex attraction (SSA) and suicide (Russell and Joyner, 2001; Fergusson, Horwood and Beautrais, 1999; Hillier et al, 1998; Nicholas and Howard, 1998; Brown, 1998; Remafedi et al, 1998).  Figures of suicidal risk vary. Russell and Joyner (2001), using a nationally representative sample of young people in the United States, found that young same sex attracted people are more than twice as likely to engage in suicidal behaviour. Howard and Nicholas (1998), in an Australian study, found gay identified males were 3.8 times more likely to report a suicide attempt.  Remafedi et al (1998) found the incidence of suicide attempts was 6.5 times higher amongst young gay men.  

Barbeler (1992, in Millard, 1995) found in a study of 200 lesbians between 14 and 25 years in Sydney, that 30% had attempted suicide and 63% had seriously considered it in the 12 months prior to the study.  A variety of studies show that 20-42% of young gay males have attempted suicide (Remafedi et al,1998; D’Augelli and Herschberger, 1995; Proctor and Groze, 1994; Hammelmann, 1993).  This compares to a range of 7 – 13% in the general population. (Russell and Joyner 2001)

These studies strongly suggest that a clear link exists between SSA and increased suicide risk.
1.4
Research into effective interventions aimed at reducing suicidality among young same sex attracted people.

There are two main themes in the literature of intervention: 

· the need to reduce the sense of isolation and difference amongst the target group and link them to social and emotional support and sources of information (Robinson, 1991, in Saulnier, 1998), Brown (1998) and Proctor and Groze (1993)
· the need to break down the strong cultural homophobic attitudes which create and maintain an environment of harassment and discrimination for the SSA population, which place a young person in a position of feeling ‘different’ and alone, and which can lead to despair and suicide.  

The literature suggests there are several contexts in which challenges to existing homophobic attitudes can usefully be made:

· at school (Proctor and Groze, 1994; Michels, 1995; Brown 1998)

· with families (Nicholas and Howard, 1998; Saulnier, 1998)

· among professionals and service providers (Proctor and Groze, 1993; Rotheram-Borus, 1994)

2.
Phases


2.1 Research

The first three months of the Project were spent searching the literature for relevant research, to ensure that the Project maximised its effectiveness by being based on current evidence.  The most recent and influential research into suicidality, sexuality and the social environment for same sex attracted people was located and incorporated into a Literature Review which was completed in March, 2000.  Copies of this review are available from the Child and Youth Health Library, 295 South Terrace, Adelaide 5000.

2.2 Development of the printed material

A major aim of the 'Don't Take Your Life - Celebrate It' Project was to inform young people who may be questioning their sexuality about where to find an appropriate and safe environment for information and support.  To this end a series of printed materials were produced, which contained useful contact information:

· Posters

· Postcards

· Wallet cards

· Bookmarks

· Referral directories for front line service providers

These materials were distributed via training venues, health services and schools.  The referral directories were distributed to every doctor in South Australia, through Pfizer Pharmaceuticals.  The reaction to this material has been positive, and the referral directory has received particularly good feedback. 

2.3 Training

Proctor and Groze (1993) discuss the need for youth intervention services to be sensitive to the issues faced by same sex attracted young people, especially in relation to suicidality.  The Project, therefore, spent a considerable amount of time training teachers, counsellors, medical students and doctors, psychologists, mental health workers, social workers and crisis service workers.  This training generally had two approaches: 

(a) to challenge the thinking of the worker in relation to their own attitudes and understandings about same sex attraction

(b) to enhance professional responses to a young same sex attracted person presenting to a service  

The Project provided such training to almost 1000 people, mostly in Adelaide and Mt Gambier.  The participant response  was overwhelmingly positive.  

2.4 'Respect for Difference' 

The final stage of the Project was the development and trialing of a school based intervention, aimed at raising awareness of the dynamics of exclusion which produce an harassing environment, not only in schools, but also out in the community.  The unit was developed in conjunction with the Advisory Group and the liaison staff at Grant High School, Mt Gambier, and Norwood Morialta High School, Adelaide, and trialed at these schools.  Evaluative information from the trials of this Unit follows on the next page.  Details of the Unit are contained in Section 2.

3. Evaluative Comments from 

‘Respect for Difference' Trials 


3.1
Students: 

This programme has received excellent feedback from students.  In the trialing phase, they gave helpful suggestions for the development of the programme, and much of this has been integrated into the work as presented here.  The concepts presented in this work are reasonably abstract and sophisticated, and there was some question about whether Years 8 and 9 students would understand and be able to work with them.  There is no doubt, from the feedback, that the applicability of the ideas to their everyday lives make this work at once appealing and effective.

Students were asked which aspects of the programme were most useful, on a 1 –5 scale, 1 being ‘Not useful’, 5 being ‘Very useful’.    92% of students found the overall unit more than ‘Reasonably useful’ ie between 3 and 5 on the 5 point scale.  

‘Mates’ Video  (in Activity #1 – What is Harassment?)

87% found the video ‘Reasonably useful’ to ‘Very useful’, with 13% not finding it useful.  Many students mentioned the video as their favourite part of the programme: 

·  I liked the video because it showed us what was happening instead of just hearing it.

Stepping Out (in Advantage and Disadvantage, Activity #2)

89% of the students found the Stepping Out activity ‘Reasonably useful’ to ‘Very useful’. Some comments about this activity were:

· I liked Stepping Out as it showed us that everyone is different. It made us aware of what happens to others and that it doesn’t have to be that way.

· I liked Stepping Out because it was a lot of fun and interesting to think of different situations people could be in.

· Stepping Out was good because you are put in another’s shoes. 

Power Activity (Activity #4)

92% of students found the power activity more than reasonably useful (3-5 on the 5 point scale). Some comments were:

· Once I started thinking about power I realised that power is not something we are born with.  It is a state of mind.  People look to the ideal person and give them power, but everyone is equal.
· This part made me more aware of things and the way people think and how they become how they are.

· ‘Power’ was the best activity because it really made you look at life from someone else’s point of view.

What did you learn today? 

When asked what they had learnt from the programme, there were some interesting replies:

· We are all different and that’s OK. The perfect person is impossible.

· Everyone should speak up when someone is being bullied.

· Yes, I learnt how it would be to be gay or disabled.

·  That difference is variety.

3.2
Staff:

 Given the demands on the time and energy of the staff of any educational institution, it is unsurprising that some staff members are reluctant to engage with yet another programme for them to take part in and/or teach.  It is true, too, that for some staff members, the issue of same sex attraction, particularly, is very threatening.  There is nevertheless an absolute need for all staff to be able to be accepting and professional in their dealings with all students, a fact which legitimises the inclusion of material about same sex attraction. On the other hand, there is an amazing commitment on the part of most teachers to energetically and skilfully work with students to create a safe learning environment for all students.  

97% of the staff rated the video ‘Mates’ more than ‘Reasonably useful’, and 84% found ‘Stepping Out’ (in ‘Advantage and Disadvantage, Activity #2) ‘Very useful’.  

· A visual representation (ie the Stepping Out activity) is the best way to get the message across about inequality in society.

· It made me think about the vast differences that distance people in society.

· Stepping Out was fun and vividly showed me how hard it is for some people

Some of the things staff members said they learnt from the session were:

· The reality of the sorts of pressures on some of the young people in school

· How important it is to encourage young people to speak up in defence of each other

· We need to be reminded of the vast array of problems that impact on the kids we teach.  A classroom is a complex place. Our core business is often their last priority.
There were also comments about possible staff development:

· Some staff find it difficult to talk about these issues.  We need to start here.

Another interesting point was the comment about the ‘gay’ issue:

· We probably need more open discussion about the ‘gay’ issue – it’s a growing problem in our school.

Several staff later talked about the importance of having policies in place to support teachers who speak up about homophobia. 
· If gay issues are approached in class it is risky.  If the school makes no clear loud statement, we can risk being pilloried.

Overall, staff were positive and encouraging of the programme.

· It was a reminder about the ‘real world’ and our role as leaders/educators/role models.

3.3
Parents:

The parents in both schools where this work was trialed were very receptive to the ideas presented.  The issues of harassment and suicide are, understandably, of great interest to parents, and caused the relatively high turnout at both schools.  The concept of parents, students and staff working together to make a difference around harassment was appealing to them.  

92% of the parents found ‘Stepping Out’ more than ‘Reasonably useful’.

· It showed very clearly the differences that some students face without us giving a lot of thought to it before.

· The Stepping Out activity was good as a window into the problem
The question ‘If there was one thing you could ask for to increase your child’s safety at school what would it be?’ was an effective conversation starter, and provoked some interesting discussion.  Parents appeared to like having time to take the ideas which had been presented and relate them to their child’s safety.  They were delighted with the fact that there was a good staff turnout too, so there could be fruitful, cooperative discussion.  92% reported finding this time more than ‘Reasonably useful’. 

· Anything where parents and teachers get together has to have positive outcomes.
Several parents thought that it would be useful to have a session with students, parents and appropriate staff to discuss strategies for overcoming bullying.

· Involve students, parents and teachers in a session together for parents to hear what ideas students actually have about how they see themselves as fitting in/not fitting in to a school – how they deal with  bullying and other related issues.

4.
Conclusion


Harassment in schools is an obvious and painful reality.   The inclusion and privileging of certain members of a school community has negative and alienating consequences for those who are excluded.  This, in its turn, seriously impacts the well being of the wider community.  Therefore it is vital that the issues of social exclusion are addressed in order to provide equitable access to education and other community services.

The cultural prejudice against same sex attraction has serious implications for young people growing up lesbian, gay, bisexual or transgender (GLBT).  The effects of harassment and prejudice are often felt in the school environment, at home and in the general community.  The consequence of this prejudice for some GLBT young people is high rates of depression, drug and alcohol use and homelessness, early school leaving, and high rates of suicidal thinking and behaviour.  Social isolation enhances the damaging effects of an often rejecting environment. 

 'Respect for Difference' has been shown to be a useful way of starting discussions about the complexity of social exclusion and the effect this can have on individuals and groups, both in the school and the wider community.  

Many teachers lack confidence to deal with the issues of same sex attraction as they are played out in the classroom and schoolyard.  However, the fact that they already possess the skills required to address this important issue is shown through their competence in dealing with other forms of discrimination, such as sexism and racism.  It is hoped that working through this Unit will enhance teachers’ confidence and heighten the awareness and knowledge of these issues in the whole school community.

This Unit is, however, only a starting point in terms of addressing the issues of power inequalities for young people in the school environment.  It is hoped that the Unit will also stimulate teachers, school managers and other professionals to consider ways of structuring support - through policies, curriculum and material resources - which promotes safety and inclusion for all young people.   
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1.
'Respect for Difference' 

1.1 Background 

In the thinking which resulted in the 'Respect for Difference' Unit, several facts were seminal:

· The first suicide attempt in this target group is typically between the ages of 15 and 17 years (Nicholas and Howard, 1998).

· Young people of this age group are predominantly still at school.

· Harassment at school is a significant contributory factor to the lack of safety and well being felt by young GLBT people (Hillier et al, 1998; Russell and Joyner, 2001). 

· A sense of isolation and exclusion is a significant cause of the depression which is the most common risk factor for suicidality (Russell and Joyner, 2001; Remafedi, 1996) 

Schools are therefore an obvious target for an intervention aimed at reducing the risk of suicide for GLBT young people.  

However, the dynamics of exclusion which are so painfully felt by young GLBT people at school are also experienced by other young people who are perceived to be ‘different.’  These differences may include ethnicity, ability, body shape, socio-economic status and particularly gender performances perceived to be outside of the range considered to be ‘normal’.  It was understood by the "Don't Take Your Life - Celebrate It" Project that many schools may find it difficult, in the current political and social context, to support an intervention specifically aimed at increasing understanding and acceptance of sexual diversity.  However, respect for and optimism about diversity is a major goal for schooling outcomes.  Offering support in the form of a prepared series of lessons aimed at enhancing the safety of all students by increasing 'Respect for Difference' was likely to be much more acceptable.  This could be of general good to the community, as well as of specific benefit to the target group of the "Don't Take Your Life - Celebrate It" Project.

Given very limited funds for the project for the year 2001, and a clear need to target the resources of the project carefully, it was decided that the Project would focus on 2 schools, one rural and one metropolitan, and design and trial a unit of teaching, in consultation with these schools.  The goal was to have the work then integrated into the school curriculum and therefore accessible to the whole school community.  The unit produced would also then be available to other schools, perhaps via the Internet, [www.sacsa.sa.edu.au] thus making the work of the Project highly sustainable.  

1.2
Ideas which shaped the 'Respect for Difference' Unit

There were some key ideas which influenced the Senior Project Officer during the consultation process for developing the 'Respect for Difference' Unit.  These were shaped in discussion with the project Advisory Group, made up of representatives from Gay Men’s Health, the Department of Education, Training and Employment (DETE), SHine (Sexual Health Information, Networking and Education), Bfriend (a service for newly identifying GLBT people) and other community based groups and individuals serving same sex attracted people in the Adelaide area.  Another key formative element was the work of Debbie Ollis et al from La Trobe University and their excellent resource ‘Talking Sexual Health’ on which several of the activities developed in the 'Respect for Difference' intervention have been based.  These key ideas were:

· There is value in working with the whole school community, on the understanding that if change is to happen it needs to be named and supported by all sectors of that community.  This indicates that work with parents, teachers and students in a school is necessary.

· The forces of advantage and disadvantage, of inclusion and exclusion, which operate in the wider community, are reflected in the harassment which occurs in the school yard.

· These forces are socially constructed and can therefore be changed.

· In order for change to happen, these forces need to be named and understood by those who are operating within them.

· Power and its use/abuse is an integral part of the dynamic of bullying.  Therefore learning overtly about power dynamics is useful in allowing students (and the adults around them) to cooperatively name and speak up against bullying.  This is an empowering and possible response for students, with possibly much wider implications in their lives.  

· A focus on an individual response to bullying (eg assertiveness training for ‘victims’) does not take into account these wider and powerful forces and therefore leaves important issues untouched.

· The ‘observer’ in a bullying interaction is affected by it and has a role to play in the management of this behaviour.

· Cooperation between school and home is essential in any effective management of harassment.  Parents, teachers and students have important and interconnected roles to play.  

1.2 'Respect for Difference' Lesson Plans

The detailed 'Respect for Difference' lesson plans follow.  There are six lessons for students which were trialed with Year 8, 9, and 10 students.  In discussion with educators, the lesson plans are seen as easily linked with the new South Australian Curriculum Standards (SACSA) Framework’s Key Ideas and Learning Outcomes in Health and PE, and emphasise Essential Learnings and Equity Cross-curriculum Perspectives.  

There are also plans for sessions with parents and staff.  It is seen as essential that parents and staff are introduced to the same language and concepts as the students in order to maximise change effectiveness and to keep the whole school community onside with the work.

Lesson 1: Introduction: what is harassment?


 
Outcome:
· Students will be given the opportunity to reflect on the nature of harassment, both subtle and more overt, and discuss strategies which can counter it.
· Students will be introduced to material which alerts them to issues facing same sex attracted young people.
Background: 

Often there is an unsophisticated perception of what constitutes harassment amongst both students and the adults around them.  Indeed, there can be significant debate about what is harassment or violence.  This work takes as its assumption that harassment takes place when one or more people use physical, verbal, psychological, social or emotional means to exclude, or diminish the self-esteem or confidence of, another person.  The video used in this lesson has examples of the main character, Steve, being physically attacked, socially excluded and verbally harassed.  It also shows him receiving support by a group standing by him, a male friend sticking up for him, a teacher giving his harassers clear and relevant information and the Principal giving strong institutional support. 
Preparation:
You will need to get a copy of the video (for details see page 56) set up the video player in a suitable place, and prepare suitable lengths of butchers paper.
What you will need:



Procedure:
1. Start the Unit by giving out the Student Survey (see page 58).  This will give you some interesting pre-intervention information and will also get students thinking about the topic.  Encourage students to do this exercise privately, so they can be as honest as possible.

2. It is useful to have a discussion of harassment in the experience of the students, encouraging the naming of this behaviour as negative and something which touches most people in their experience of school.  What are the consequences for the school and the community at large of this sort of behaviour?  What forms does harassment take in the wider community?  Avoiding over-dramatisation is important, while still hearing students’ stories.

3. Watch the video, having given the students the task of identifying the behaviour which constitutes harassment and the strategies used to combat it.

4. In small groups get them to write on butchers paper their responses to the tasks above.

5. Bring these responses back to the whole group, encouraging discussion about what harassment is.

Take Home Message:

Lesson 2:
Advantage and Disadvantage
 
Outcome:
· Students will gain some insight into the situation of a variety of people in the community.

· Students will participate in a discussion which highlights the difference in advantage and privilege as opposed to disadvantage which exist in the community.  

Background: 
Society operates, socially and institutionally, in ways which support and privilege those who belong to particular groups within that society, and which marginalise those who are ‘different’.  This activity highlights the difficulties which people in these marginalised groups experience, and in trials, has been very effective in raising people’s awareness of how it might be to ‘be in their shoes’.  Participants are instructed to make assumptions about the scenario they receive, but to think carefully about how it would REALLY be to be this person, and not to act on decisions about how they would like it to be, or how it should be.  In the discussion afterwards, it often becomes apparent that people have placed themselves in particular places because of assumptions about the personal resources (self-esteem) of the individual, or about the social resources available to them.  It is useful to point out these assumptions.  No decision about a ‘Yes’ or ‘No’ response to a question is wrong, but if a participant has placed themselves in an unexpected place, some discussion about what their thinking was can be useful.
Preparation:
Copy and laminate the scenario cards which follow this activity. (page 24 - 27)
What you will need:



Procedure:  ( this activity is adapted from Talking Sexual Health – see Resources)

1. Review the previous lesson, with particular attention being paid to the fact that difference from a socially constructed ‘norm’ is seen as an excuse to target harassment at particular people.  Introduce the idea that this lesson looks at ‘difference’ and explores how that might be for those individuals who are marginalised in this way.

2. Appoint an observer whose role is to watch for patterns of movement – confidence, hesitance and so on.

3. Line up the participants to form a line across the middle of the room, looking at the presenter.  The line should be across the width of the room and it doesn’t matter if they are a bit squashed at first as they will soon spread out.

4. Instruct participants that they are going to be given a card with a brief description of a person on it.  They are not to discuss it with anybody else, but are to think themselves into that person’s ‘shoes’.  Later on the presenter will reveal that there has been some ‘doubling up’, that some people have the same cards.  The different places these people end up in promotes some interesting discussion.

5. Explain that you will ask a series of questions to which the participants must answer ‘yes’ or ‘no’.  If their answer is ‘yes’, they step forward, if the answer is ‘no’ they step back.  Encourage them to make a decision, but in some instances they will not be able to.  The questions follow this activity, on page 26. Have an overhead prepared of the questions, revealing each question as it is asked.  This helps participants remember the questions, so they can participate more fully in the discussion afterwards.

6. After all the questions have been asked, ask the participants, from the front of the room to the back, to reveal who their character was and to discuss the questions that highlighted situations which were difficult for that person.  It will become clear in this discussion that social and societal factors can make life difficult for many people.  Assumptions that participants make will also become clear.  For example, some people with the card re the gay young man or the lesbian young woman will answer ‘yes’ to many of the questions, and in discussion it will come up that their decisions were based on assuming that the person had not disclosed their sexuality.  Some discussion about the effects of keeping such a big part of one’s self secret can be useful.

7. Ask participants how they felt about the characters represented and seeing others move forward or having to move back.

8. Draw out the differences for those that had the same card.

9. The observer reports back.

10. It is very important to allow enough time for this debriefing process

11. Ask the participants to state what they learnt from this activity.

Take Home Message:

Stepping Out Questions

1. Can you get anywhere you want to go easily?

2. Can you discuss difficulties in your relationship with your boyfriend/girlfriend with someone else?

3. Can you be fairly sure you won’t be put down or teased by other kids at school?

4. Do you feel fairly sure that you will be able to find a job when you leave school?

5. Would you be able to take your partner to the school dance?

6. Do you see people like you represented on TV programs?

7. Do you know many other people like yourself?

8. When you go to the shop do you always get good service from the shop attendant?

9. Are you able to walk down the street and feel safe from name calling or harassment?

10. Do you think the bank will be willing to lend you money when you are older?

11. Will you be able to get life insurance easily, when you are older?

12. If everything goes wrong when you have left home can you easily and safely go home?

13. If there were several spare seats on a bus, would most people seem willing to sit with you?

14. Do you feel comfortable about going to school camp and able to participate fully?

15. Is it easy for you to go out on a Friday night with friends?

16. Can you talk openly to friends about who it is you are attracted to?

17. Do other people know what you are talking about when you talk about your home and your family?

18. Are your parents likely to attend a parent/teacher evening?

Scenario Cards for Stepping Out

Copy and laminate!!

A young woman who moves in a wheelchair.

A young Asian man who is gay.

A 16 year old young woman who wears size 20 clothes

A young white woman who is going out with the Captain of the football team.

An 18 year old Aboriginal young man.

A 17 year old young woman who is pregnant and without a partner.

An ‘out’ gay captain of the senior school football team.

A 16 year old young woman who is injecting drugs regularly, and has become infected with HIV-AIDS.

A 16 year old young man who has been blind since birth.

A young woman with a mild intellectual disability.

A bisexual young man in a steady 

relationship with a young woman.

A young man who has lived away from his parents since he was 10 years old and has been in 5 foster homes over the last 4 years.

 A young woman whose family is very poor and whose father is known as the town drunk.

An Aboriginal woman who is bright and does well at school.

A young married woman with a job as a bank teller at the local bank.

A young woman who has been sexually abused by her father for the last 5 years. 

A young man whose father is the local bank manager and whose mother owns her own business.

A young homeless lesbian woman.

A young man who has attempted suicide several times and suffers from serious depression.

An ‘out’ young lesbian who is a successful TV star.
 Lesson 3: 
Stereotyping

 
Outcome:
· Students will examine the construction and consequences of stereotypes.  
· Students will critique the idea of ‘The Norm’ – the stereotype which is held up as the type to which all should aspire.
Background: 
Stereotypes are formed as one means of making sense of the world.  A small piece of information is used as the basis for judgement and categorising in order to attempt to control one’s environment.  While there are times when this is useful, it is also a most destructive mechanism, forcing, as it does, complex sets of variables such as class, gender, sexuality, education, life experience, personality and aptitude, into a single framework of understanding.  It is very useful for students to become aware of how destructive it can be, for themselves and others, to be subjected to labelling as a result of stereotyping.  It is important in this lesson NOT to reinforce stereotypes, but to consistently challenge their validity.

Preparation:
Write sentence stems on page 30 onto graffiti sheets and place around the room.

What you will need:



Procedure:
1. The sort of barriers which were explored in the last lesson are often kept in place by stereotypes.  Draw from the group their understanding of what a stereotype is – a generalisation based on minimal information and then applied to a whole population.

2. Ask students to consider the stereotypes which apply to young people, write them up on the board and then deconstruct them eg. young people are drunken yobbos who are dangerous and inconsiderate.  Is this true?  Do some young people fit this description?  Do all young people do so?

3. What other stereotypes are there?  Use the sentence stems on the following page to explore students’ stereotypes around various groups. This activity can be done in several ways:

(a) put the selected sentence stems on graffiti sheets around the room

(b) give post-it notes to each student to have them fill out their response and then stick it up on the sheet  

(c) copy the Stem Statements sheet on page 30 and give to each student to fill out individually.

4. Discuss in small groups:  What is the effect of these stereotypes on the people who hold them and on the people who are subject to them? Using the same questions as above ie ‘Is this true?’ ‘Do some …… fit this description?’  ‘Do all ….. do so?’  explore the facts around some of the expectations and assumptions that underpin these statements.  What would the world look like if stereotyping of this sort did not function?

5. An alternative activity:  using the stereotype statements on page 31 have students discuss them in small groups and come up with some opinions on the statements.  What are the consequences of these stereotypes, on the person holding them and on the other person?

6.
In the large group, brainstorm answers to the question: what do you have to be like to NOT be harassed?  Beautiful, rich, slim, sporty, wearing brand name clothes, smart, but not too clever……  the list should become laughable.  Who is like this?  Some people look like they have it made, but on closer inspection, they often believe themselves to be falling short of the expectation too.  What a cruel thing to do to people!  How is this stereotype created and maintained?  Whose interests does it serve to have this stereotype so strong?  What is the price to individuals and the community to adhere to this stereotype?  What is the alternative?  
Take Home Message:

Stereotypes activity (a)

Stereotype Stem Statements
Complete the following stem statements …..

· Because I am a female/male I am expected to …



· If I were male/female I would be expected to ….



· If I were a gay boy I would ……



· If I were in a long term relationship I would …….. 



· As an adolescent I am expected to ….. 



· If I were an Aboriginal person I would ……



· As a student, people think that I am …….



· If I were disabled, people would think that I ….



Stereotypes Activity (b)

Stereotypes

· All blondes are stupid.
· Boys just want sex in a relationship.
· Good looking people are happy.
· Boys don’t care about their appearance; girls do.
· Gay boys are hopeless at sport.
· Asian boys belong to street gangs.
· Girls are more emotional than boys.
· Disabled people don’t have sex.
· All sporty girls are lesbian.
· Fat people are happy.
· Rich people are more intelligent.
Lesson 4:

Power


 
Outcome:
· Students will examine some examples of power being exerted.

· Students will develop some shared understanding of the concept of power and the complexity of its nature.


Background: 
Power is a complex dynamic which is commonly understood only in terms of physical abuse of others.  Power is often connoted negatively and has implications of physical force for many people.  The dynamics of harassment cannot be understood without a conscious awareness that power operates, for good or ill, between individuals, in groups and in the wider society, through institutions, language, economics, education, wealth and so on.  The using of these dynamics to replicate existing power structures should become clear during the course of the lesson.
Preparation:
Copy and perhaps laminate the scenarios on pages 36-40, having one scenario per small group (4-6 students).   Prepare overheads for ‘Defining Power’ on page 34-35.  Get large sheets of butchers paper and head up with Power Sentence Stems (see page 33).

What you will need:



Procedure:
What is power? 

1. Graffiti sheets with sentence stems are put up around the walls.  Students are given several ‘post-it’ sheets and asked to write their responses where they are sitting, and then stick them up on the appropriate sheet.  This allows for less interference because of perceived peer influence.
· When I think of the positive use of power I think of…….

· When I think of a negative use of power I think of……..

· I feel powerful when……..

When all the ‘notes’ are up, the responses are read out and some brief comment made, highlighting the fact that power is not all negative – that there are positive and useful uses of power.  Also, if there are examples of such, naming the fact that there are different sorts of power - personal, social and institutional.

2. Defining power. In groups of 4 or 5, students are given scenario cards which they read, silently or aloud.  Students then list the uses of power in that scenario.   They are asked to prepare a definition of ‘power.’  Each group then reports back to the whole class, telling the story on their card and highlighting the uses of power. These instructions are included on the cards each group is given. The scenarios show personal, social and institutional power, positive and negative power, and covert and overt uses of it.  The whole group then comes up with some sort of definition of power.  The overheads ‘Defining Power’ which are provided on pages 34 -35 can be used at this stage to wrap up this discussion.

Take Home Message:

 Overheads for Power Activity, 'Respect for Difference' 
Defining Power
Types of power:

· Personal power is the power a person feels when they make decisions and choices such as to take or not take action.

· Social power is seen in the day-to-day relations between people in social situations.  This power can come from things such as educational background, positions of authority, status, money, gender, sexual orientation, race and so on.

· Institutional/structural power is seen in the institutions of our society such as the law, marriage, the family, political system, sports ethos.  Institutional power can be expressed by active discrimination, silence and/or the enforcing of particular ideas.

Adapted from Talking Sexual Health, Ollis,D et al,  La Trobe University, 2000

Overhead for Power Activity, 'Respect for Difference' 

Defining Power


Power has the capacity to change things … it is a means of constraining people and reducing their freedom, or increasing the freedom of action of the (people) who possess it…  it can either restrict or enable…         Giddens, A  1993 Sociology

Power can be overt (open) or covert (hidden) and failure to take action may also be an exercise of power.        Lukes,S 1976, Power: A Radical View.

Adapted from Talking Sexual Health, Ollis,D et al,  La Trobe University, 2000
 Scenario card #1 Power Activity, 'Respect for Difference' 


I was born with spina bifida and have moved around in a wheel chair all my life.  Sometimes people feel really uncomfortable around me and tease me, or, worse still, ignore me.  Because I sit at a lower level than them, they either talk down to me or act as if I am not there.  Sometimes there are places I want to get to, like buildings or shops, and it is really hard to do because the doorways are not wide enough or there are steps in the way.  The counters of shops are too high, often, for me to see what is on them.  I get really frustrated by these things.

But on the other hand, I have got some really good friends.  I listen to them and they listen to me, and we support and care for each other.  We go to the movies and hang out together.  They know the sorts of things that are hard for me and help me deal with them.  If we are getting teased we speak up for each other and make sure that we look out for each other. 

I have learnt that it is good to let people know when I need something.  I can’t expect other people to be mind readers, so I need to let them know what I want.  Nearly everybody is really cool with that and will give me a hand when I need it.  And I really appreciate it when people see that I am in difficulty and offer to help.  I accept that help gladly.

I really like school.  I like being around people, and I like learning stuff.  I especially like our school because it has an area where people with disability can go and hang out together.  I can offer support to other students who are having a hard time because I feel as though I have a lot of the hard stuff sorted out in my head.  I feel OK about who I am and how I am, and enjoy most parts of my life.  

I would like to get a degree and maybe work in disability support when I leave school.

· Read the story and, in the group, list on the paper provided, the examples of power in this story.  There are different sorts of power – personal, social and institutional – label each example.

· See if you can come to an agreement about what power actually is, and write that on your sheet.

Scenario Card #2 Power Activity, 'Respect for Difference' 


I am 15 years old and really want to leave school.  I spend a lot of my time at school fighting – with teachers and other kids.  I don’t like my teachers and they don’t like me.  I get lots of detentions.   I skip school as often as I can.  I get bad marks and often fail tests and assignments.  I don’t want to wear my uniform.

I get around with a big group of other kids.  I am the leader in the group.  If anyone does anything I don’t like, I bash them or get everyone to call them names and to not talk to them, and they soon learn to do as I want.  I know that some of the other kids are really scared of me and that’s how I like it. 

Sometimes, though, I feel really lonely and that there is no-one who really cares about me.

I smoke a lot of dope.  I know that I don’t get anything done when I am smoking it, but I don’t care.  I don’t see any future for myself.  I don’t think I will ever get a job.

I live with my Mum.  She doesn’t have a job and sometimes she is really depressed and down.  I haven’t seen my Dad for ages and don’t want to – he is a loser!  But sometimes I wish I had a Dad who would be nice to me and help me when I need to do stuff.  We are really poor, and sometimes I REALLY want to have some money so I can go out with my friends and get some nice things to wear. 

· Read the story and, in the group, list on the paper provided, the examples of power in this story.  There may be different sorts of power – personal, social and institutional – label each example.

· See if you can come to an agreement about what power actually is, and write that on your sheet.

Scenario Card #3 Power Activity, 'Respect for Difference' 


Tim is a young man who likes reading, he does not play any sport at school although he loves sailing, he is a little overweight. He generally seems rather nervous and shy and appears to have no close friends at school. He does not have a girlfriend. He really likes playing computer games and does reasonably well in his school work. He does not wear the brand name clothes or shoes that many other boys in his class always wear.

He is often picked on and teased by other boys at school particularly in the change rooms after PE lessons.  They call him ‘gay’ and ‘poof’.   He is never picked for sports teams and is not very good at sport.

One day when walking in the corridor in between lessons he is pushed by another boy, this has happened a lot to him and it makes him upset but generally he ignores it. On this particular day he has had enough and hits back. Unfortunately a teacher was also walking along the corridor and sees Tim hit John. John complains to the teacher that Tim hit him for no reason.

The teacher sends Tim immediately to the withdrawal room, without any attempt to hear the full story.  Later Tim finds out from his home group teacher that he has been put on lunchtime withdrawal for the rest of the week.

Tim is angry and upset but does not tell anyone about it.

· Read the story and, in the group, list on the paper provided, the examples of power in this story.  There may be different sorts of power – personal, social and institutional – label each example.

· See if you can come to an agreement about what power actually is, and write that on your sheet.
Scenario Card #4  Power Activity, 'Respect for Difference' 



Tong is a young Vietnamese man.   He and his family have lived in Australia for 10 years. His parents own and run a Vietnamese restaurant. He speaks Vietnamese at home yet speaks excellent English, with a slight accent, at school. He has a couple of good Vietnamese friends at school with whom he spends most of his time. He enjoys studying and is very good at Maths and Science, often the best in the class.

He spends most recess and lunch breaks with a large group of boys from a range of ethnic backgrounds behind the resource centre.

He sometimes plays badminton in the gym at lunchtime but does not like or play other sports.

Tong is waiting for the bus with a couple of friends after school when a group of boys in the schools ‘A’ football team walk by.  They shout abuse at Tong, calling him a ‘Vietcong’ and telling him to go back where he came from. The footballers then push and laugh at Tong and his friends and call them ‘gay’. A teacher is on duty at the bus stop but appears to ignore the interaction.

Tong does not respond to the name calling and he doesn’t fight back.

The bullies eventually walk off. Tong talks to his friends about how sick he is of this gang but how he feels unable to stop their behaviour.

· Read the story and, in the group, list on the paper provided, the examples of power in this story.  There may be different sorts of power – personal, social and institutional – label each example.

· See if you can come to an agreement about what power actually is, and write that on your sheet.
Scenario Card #5 Power Activity
'Respect for Difference' 


Sue has been going out with Mark for about 3 months.  She really likes him. They met at a football game, where Sue was watching her brother play.  Sue and Mark do not go to the same school but they are both in Year 11 at school.  Mark is the first serious boyfriend that Sue has had.  She likes hugging Mark but is very uncertain about any sexual relationship with him. They have not talked about sex.  Mark has not pushed Sue and she is comfortable with it like it is at the moment.  

Mark is a lot of fun to be with and he has lots of good friends.  He has had several girl friends but Sue does not know if he had sex with them.

Sue and Mark are going out on Saturday night to her best friend’s 17th birthday party. Sue is really looking forward to it.

When Mark comes by to pick up Sue he shows her the alcohol he has brought for them to drink. 

At the party they enjoy listening to music, dancing some and talking to their friends.  Mark drinks beer and Sue wine.  Around 1 am Mark suggests that they leave, Sue is tired and is quite happy to go.  Mark drives Sue towards home but stops a block before her house.  Mark leans over and kisses Sue.  She can smell beer on his breath and clothes and does not really like it.  Mark then starts touching Sue and undoing her jacket.  She asks him to stop and he becomes angry.  He says ‘Come on, you know I really like you.  I want to cuddle for a while, I won’t hurt you’.  He becomes very rough and angry and Sue gets scared.  Mark does not seem to be listening to her or willing to stop. Sue breaks free from him, gets out of the car and runs home. 

Sue is upset, confused and now very unsure what she thinks of Mark.

· Read the story and, in the group, list on the paper provided, the examples of power in this story.  There may be different sorts of power – personal, social and institutional – label each example.

· See if you can come to an agreement about what power actually is, and write that on your sheet.
Lesson 5:

Shaping the Social Context
 
Outcome:
· Students will examine their own individual and collective values around the use of power in creating a social context within the class/school and community. 

Background: 
It is very important that the values which guide decision making are examined critically and made conscious during adolescence.  If awareness of power dynamics is heightened, the ability to affect those dynamics is also raised and with this comes responsibility to do so with some thought to the kind of class/school/community we want.   

Preparation:
Have graffiti sheets prepared and/or copy the Stem Statements Handout on page 43 for distribution to students.  

What you will need:



Procedure:
1. In the last lesson we looked at the use of power.   The aim of this lesson is to identify how we wish this power to be used in this class/school/community.  Start the lesson by giving out ‘Post-it’ notes to all students, several per individual, and ask them to write answers to the stem statements on page 43, which have been written on graffiti sheets and put around the room.  The teacher may choose to select appropriate stem statements from the list.  After writing their answers, preferably privately, students stick them on the appropriate sheet.  The teacher should then read out some of the answers, and promote class discussion of the themes which are emerging.   

2. Alternatively, the list can be copied and handed out to each student to fill out and then discuss in small groups.

3. The discussion can then be developed with some open questions eliciting information about the sort of context in which each student feels that they perform best or feel most comfortable.  ‘How do you like to be treated?  What are the attitudes which enable you to do your best?  What sort of adults/friends do you like best?  What sort of adult do you want to be?  Who do you admire and why?’  This activity could be done in the whole class setting or with smaller groups.

4. ‘When things are not as you like them, what happens to you?’  Get students to name as clearly as possible the inhibiting and restricting effect of living and working in an atmosphere of distrust, dishonesty, high competitiveness and so on.

5. ‘If these are the factors which we have identified as being the attitudes and values which help us to be happiest, and these others make us most unhappy and under which we do less than our best, what are the values which we want to endorse for this class?  What ways of behaving and relating to each other are we going to agree on as being the best for us?’   List these values/attitudes/behaviours as they are presented by the class, and have them able to be displayed by next lesson.

6. As an extension, the students could take this exercise home and discuss it with their families and return to the next class with a written statement about the sort of social environment they would most like to operate within.

Take Home Message

 
Sentence Stems  

· People I like to talk to are …………………………………………………………

· People I admire are ………………………………………………………………..

· I don’t like people who …………………………………………………………….

· I am most afraid of being………………………………………………………… 

· I wish I was ……………………………………………………………………… 

· I get angry when ………………………………………………………………… 

· People I fear are …………………………………………………………………… 

· I don’t understand people who ……………………………………………….  

· I choose friends who ……………………………………………………………… 

 Activity 6:

Strategies

 

Outcome:
· Students will create some strategies for overcoming harassment as it happens in their environment.

· They will role play some situations to rehearse how these strategies may work.
Background: 

Traditionally, anti-harassment strategies have focussed on the victim and/or the perpetrator.  In this work we take an interest in the role of the observer.  The impact of bullying is felt on the observer as much as on the people in the other roles.  Fear and a subsequent willingness to comply with the bully takes its toll on these individuals.  History is full of examples of communities which have been silenced and overpowered by witnessing the victimisation of certain groups by others in the community. We believe there is power in groups of people speaking and acting against wrongs perpetrated by one on another.  For young people it is very important that they understand that they are not powerless in the face of bullying.  Teachers and parents are not always present or able to respond effectively.  While due cognisance needs to be taken of the risk involved in one person acting against a bully, the power of a number of people speaking up is a valuable lesson for the whole of life.  

Preparation:
Copy and laminate the scenario cards on page 46. 
What you will need:



Procedure:
1. Recap the previous lessons: 

· harassment is complex and is a negative thing in a community

· some groups are really disadvantaged and are open to harassment which adds a burden to an already difficult life

· stereotypes, including that of ‘the normal person’, are destructive and limiting

· power is used to enforce the stereotypes which the dominant culture deems positive and to punish or negate others

· we believe that the values of (hopefully) respect, trust and honesty (or whatever they came up with) should be applied to the use of power in our environment

· So, how do we do that?

2. In the large group, discuss what sort of strategies might be able to be put into place.

3. Put the class into small groups, and give them a card each.  On the card there is a scenario in which someone is being bullied or harassed in some way.  Each group is invited to act out the scenario.  Each group then presents this to the class and comment is invited.  

4. Give out the ‘Name It, Claim It, Stop It’ handout (see page 47).  

Take Home Message:

Strategy Role Play Scenarios  

#1
There is a group of several students waiting at the bus stop outside a co-educational public school.  They include students from a variety of Year levels, and some boys and some girls. 

A group of three students walk past the bus stop, and yell racial taunts at Tranh, a Vietnamese student who is one of the students waiting there.

· What can Tranh do?   How do you think he is feeling?

· Why do you think people in this situation harass others?

· What can the other students do?

· Is there anything the school should set up or do in this sort of situation?

#2

Bindi  usually has lunch with a group of 5 other girls from her class.  Lately, however, a new girl, Steph, has joined the group and she has started whispering about Bindi, suggesting to the others that she is a slut.  The other girls are becoming much less friendly towards Bindi, laughing behind their hands and joking about her just outside her hearing.  Today she comes to join them and they all turn their backs and make comments about not wanting to be with sluts like her.  This conversation is heard by another group of girls sitting near them.

· What can Bindi do? How do you think she is feeling?

· Why do you think people in a situation such as this harass others?

· What can the others observing the interaction do?

· What do you think the other girls in the group are feeling?

· Can the school do anything to help with this situation?

#3

Matthew is a talented actor who has a leading part in the school play.  His part is a really great one, even though he has to wear a skimpy outfit in it.  During dress rehearsals, Matthew is getting a lot of teasing about his outfit, especially from the ‘jocks’ who are suggesting that he is gay - a ‘poofter’ and a ‘faggot’.  He has been able to brush this off mostly, but today, after rehearsal, a group of boys corner him and start beating him up.  There are 6 other boys in the changing room watching.

· What could Matthew do?  How do you think he is feeling?

· Why do you think people in this situation harass others?

· What could the boys who are watching do?

· How do you think the boys who are attacking Matthew are feeling?

· Can the school do anything to help?


Naming It ………………………

is saying:

“That’s harassment.”

“That’s a putdown.”

“That’s discriminatory.”

Claiming It …………………

Means saying how it makes you or others feel.

“I find that offensive.”

“Our school doesn’t tolerate that.”

“Our family doesn’t accept that.”

“The other members of this group/class don’t like that.”

Stop It.

You state assertively what you want to happen.

“So, stop it.”

“Don’t use that language in this school again.”

“You are not welcome here if you use that language.”

“We don’t listen to people who put down gays, Aborigines, lesbians, disabled people……”
Adapted from “Mates – HIV/AIDS Related Discrimination”

NSW Dept of School Education, Sydney, 1994

Parent Session
Outcomes:
· To increase understanding of the complex nature of bullying.

· To increase awareness of the role of collaboration between school and home, in tackling bullying.

Background:
The positive involvement of the parents/caregivers of students, when trying to make any attitudinal change is seen as vital.  In the trialing of this material, the response of parents in both rural and metropolitan schools to this material was overwhelmingly positive.  They are understandably interested in both harassment and suicide, and see clearly that parents, staff and students working together to enhance the safety of all students is an important factor in reducing risk of these dire consequences.  A sample letter inviting parents to a session is included in the following pages.  

Procedure:
Introductory discussion

7.30pm – 7.45pm
 

Give the background to the unit as explained in the Context section, pages 6-8. 

The main points to make:

· There are lots of programmes which focus on the individual in a bullying interaction, mostly on the bully and/or the victim. We are also interested in the observer – there are usually more of them, the bullying has an effect on them too, and they have some power, collectively, to intervene.

-
We are interested in the more complex dynamics of inclusion/exclusion.

-
The forces which play out in the school yard also are present in the community.

-
There is clear DETE support for the kind of ideas included here – see SACSA equity statement on overhead.

-
Therefore we need to teach specifically re power dynamics and deconstruct forces which operate to exclude or marginalise groups and individuals. These are socially constructed and learnt – therefore other more accepting attitudes and dynamics can also be learnt.

· There is a legal duty of care for schools to provide a safe learning environment for all students.  

· The involvement of the parent community in enhancing safety is essential.

· Invitation to positive participation.  Mention the need for respectful listening and the need for all participants to be heard and for ‘air space’ to be shared.

Stepping Out

3.1 – 8.15pm


· Use the same activity as the students have done. (Activity 2: Advantage and Disadvantage, pages 21-24)

What is the cause of this separation in the community?

What is the effect, especially for our young people?

· Present the overhead of ‘difference’ statistics in Australian society. 

Relating this to ***** High School

8.15 – 8.45pm
‘If there were one thing, which you could ask for, to increase your child’s safety, what would it be?’  Discuss in small groups, then bring that back to the whole group.

How can parents and staff and students work together to increase safety for all students?  Have someone designated to record ideas and take them back to the policy and procedure processes in the school.

Closing Round

8.45 – 8.50pm
What is one new insight you have gained tonight?

A sample letter to parents:

Dear Parents/Caregivers,

***** High School takes the safety of its students very seriously, and wants to take the initiative to ensure that all students are free from harassment and bullying here.  For this reason we have decided to implement a programme called ‘Respect for Difference’, which aims to reduce bullying and make our school and community a safer place.

Bullying plays a major role in the lives of many young people, colouring the experience of school with fear and distrust and therefore significantly compromising the right of every student to a safe and supportive learning environment.  Any student who is perceived as different from a quite rigidly defined norm is vulnerable to teasing, putdowns and sometimes physical violence.  Some areas of difference are disability, ethnicity, sexuality, body shape and academic ability.  Teasing and harassment can result in depression, early school leaving, poor school performance and suicidal thinking and behaviour.  Many parents report that their child’s safety is the most important thing they look for in a school.
We are planning to implement a programme for Year ***** students which has been designed and trialed here in South Australia.  This will entail 6 lessons over the next *** weeks.  As part of the programme, you are invited to attend an evening on *****, where you will be informed about the programme and experience some of the same material. We believe that this will assist you in talking about the issues which will be generated from the session with your student.  You are warmly invited to participate in an innovative and interesting session beginning at (time)***** (place) *****.

If you have a friend or relative who would also like to attend, please add their name to the reply slip.

Yours sincerely,

 

 Reply slip.  Return to the Homegroup teacher by (when)***

Attention:  *******

· I/we would be delighted to participate in the ‘Respect for Difference’ session for parents on Tuesday, 3rd July, 2001.

Or      I/we are unable to participate in the ‘Respect for Difference’ session for parents on Tuesday, 3rd July, 2001. 

 Parent’s Signature                                                         Date _________

Staff Session:
Outcome: 

· Staff will be given the opportunity to hear and engage with the ideas which students receive in the 'Respect for Difference' unit.

· Staff will be given the opportunity to clarify and enhance the policies and procedures of the school, in order to enhance the safety of all students.

Background
It is very important to include all staff in some sharing of the information and concepts included in the 'Respect for Difference' for students and parents.  It is, of course, preferable that all staff are involved in some aspect of the teaching of the material but this is clearly not always possible.  I have included several ideas in this plan, and which is used would depend on the time available, the prior knowledge of the staff and the energy and commitment there is in the school for the sort of ideas we are discussing here.

Preparation:
Procedure:
· Introduce intervention, give background (see Context, pages 6-8, and Background to 'Respect for Difference' pages 17-18) inform staff about the shape of the work in the school, and outline the afternoon’s session.

Present material re inclusion/exclusion, stereotyping, power in relation to bullying. Overheads re same sex attracted young people, difference, SACSA framework. (see pages 53-55)

Main points to make:

-
There are lots of individual programmes re bullying

-
We are interested in the more complex dynamics of inclusion/exclusion

-
The forces which play out in the school yard also are present in the community

-
There is clear DETE support for the kind of ideas included here – see SACSA equity statement on overhead

-
Therefore we need to teach specifically re power dynamics and deconstruct forces which operate to exclude or marginalise groups and individuals

-
The issues of sexism, racism and disability have been spoken about and are within the experience of teachers.

-
Heterosexism is a topic which has not been discussed much but which is a major issues in many schools, and which teachers have the skills to deal with.  There is a legal duty of care for schools to provide a safe learning environment for all students.  

· Watch video ‘Mates’ (for details see page 56)  Have staff focus on the types of harassment which are given and the strategies which help, especially the matter-of-fact information giving by the teacher and the institutional reaction of the Principal.

· ‘Stepping Out’ activity as in Activity 2: Advantage and Disadvantage pages 21-24).  Debrief in the same way as with the students.  This activity has been very effective in engaging teachers with the intervention, and is good for training them to teach it.  it has also sometimes disclosed some attitudes which may need addressing by senior staff in the school.

· Do the policies and procedures of *****  High School adequately cover the duty of care requirement that each student should be in a safe learning environment?  What works and what doesn’t work so well here?  What more can be done?  Who will do it?


Choose a topic and get into groups to discuss these questions:

· Policies/management  

· Yard management

· Staff responsibilities

· Parent involvement

· Peer mediation/student involvement

Bring this information back to the group.  It should be collated by a nominated individual and included in the consultation processes around enhancing safety in the school.

Overhead for staff and parent sessions 'Respect for Difference' 
Facts about Australian Society

Taken from the Australian Bureau of Statistics

(unless otherwise stated)

· 2.1% of South Australians under 25years of age are of Aboriginal descent

· 10% are born overseas

· 18% have at least one parent who is from a non-English speaking background

· 11% are not exclusively attracted to the opposite sex (are same sex attracted)  (Hillier et al, 1996)

· 28.3% of the South Australian population has an income of less than $160 per week.

·  6 % of young people 12-24 years have some sort of disability  (estimate, SA Atlas of Social Health)

· These groups, added up, amount to significant numbers of the population.  

Overhead for parent and staff session

Statistics on Same Sex Attracted

Young People

· 9-11% of the population is not exclusively heterosexual  (Hillier et al, 1998)

· young gay men attempt suicide between 2 and 6.5 times more often than their heterosexual peers (Russell and Joyner 2001; Remafedi et al, 1995)

· young lesbian women attempt suicide 2.5 times more often than their peers (Remafedi et al, 1995)

· 42% of young GLBT people reported experiencing verbal abuse because of their sexuality (Hillier et al, 1998)

· 13% had been physically abused (Hillier et al, 1995)

· 70% of this abuse had happened at school (Hillier et al, 1995)

· 10% of young GLBT people who come out to their parents are rejected from the family home (Pilkington and D’Augelli, 1995)

'Respect for Difference' 

 Overhead for staff and parent sessions

SACSA  Framework

A focus on equity

The SACSA Framework reaffirms a long-held belief that education is central to the making of a fairer society.  The flexibility of the SACSA Framework enables programs to be devised which do not privilege or exclude particular groups, and which encourage all learners to reach their potential and achieve success.  In addition equity is made a central curriculum consideration through the Learning Areas, the Essential Learnings and a number of cross-curriculum perspectives.  In this way learners come to recognise the nature and causes of inequality, and understand that these are socially constructed and can therefore be changed through people’s actions.

General Introduction, p.7

Resources

6.1
Contacts


· ‘Mates’ -  HIV/AIDS Related Discrimination.  NSW Dept of School Education, Sydney 1994

                       ISBN0 7310 1416 2

· ‘Talking Sexual Health’:  Professional Development Resource for Teachers.  Debbie Ollis, Jan Watson, Anne Mitchell and Doreen Rosenthal.  The Australian Research Centre in Sex, Health and Society.  La Trobe University.  

Both these resources are available for loan from: SHine SA, 

    
17 Phillips St

    
Kensington

    
SA 5068

    

Ph:  08-8431 5177

Useful websites:

-
www.cyh.com


for general health queries and information re same sex attraction, depression, suicide

-
www.gettingreal.asn.au 
suicide prevention for same sex attracted young people

-
www.reachout.asn.au

suicide prevention, including information re same sex attraction

-
www.shinesa.org.au

sexual health information

- 
www.glsen.org


Gay, Lesbian and Straight Education Network, fro information re SSA and schooling

-
www.sacsa.sa.edu.au
Department of Education, Training and Employment new curriculum website

Useful Organisations in SA

· The Second Story (Division of Child and Youth Health)

City: 57 Hyde Street, Adelaide 5000, Ph: 8232-0233

Elizabeth:
6 Gillingham Rd, Elizabeth 5112, Ph: 8255-3477

Christie’s Beach: 50A Beach Rd, Christies Beach, 8326-6053

· Bfriend Project: Adelaide Central Mission 8202-5192 or 8202-5805
Provides peer support, information and referral for newly identifying gay, lesbian or bisexual people, their families and friends.

· Gay and Lesbian Counselling Service of SA

Telephone counselling Ph: 8362-3223

Country callers: 1800-182-233

Hours: Mon – Fri 7pm – 10pm, Sat & Sun 2pm – 5pm, 7pm – 10pm

  Referrals for same sex attracted young people

 in South Australia

· The Second Story  - InsideOut, OutLBW, 

Central – 8232-0233

North – 8255-3477

South – 8326-6053

· Bfriend – 8202-5192 or 8202-5805

· Southern Women’s Community Health Centre – 8384-9555

· Women’s Health Statewide – 8267-5597 or 1800-182-098 for country callers

· Gay Men’s Health – 8362-1611 or 1800-888-559 for country callers

· Parents Supporting Parents – Pam 8241-0616 or Ralph 8369-0718

· Gay and Lesbian Counselling Service 8362-3223 or 

1800-182-233 for country callers

· Lesbian Line – 8367-0199

Student Survey – ‘Respect for Difference’

1.
I feel safe at school.


Always
Mostly
Sometimes
Never

2. I have been bullied.


Never
Sometimes
Quite Often
All The Time

3. I bully others.

Never
Sometimes
Quite Often
Regularly

4. I feel able to intervene when I see bullying happening to others.


Never
Sometimes
Quite Often
Always

5. If someone is being harassed, I tell someone about it because I think they will be able to help.

Never
Sometimes
Quite Often
Regularly

6. Names I have been called are :



7. Names I have heard other people being called are :



8. The worst harassment I have seen has been :





9. Bullying is OK.

Strongly disagree
Disagree
Agree
Strongly Agree

10. Being bullied is a natural part of growing up?

Strongly disagree
Disagree
Agree
Strongly Agree

11. Choose the top three groups most likely to get bullied.


Aboriginal Students.

Boys/young men


Students from other ethnic backgrounds.

Girls/young women


Students with a disability.

Fat students.


Gay boys.

Lesbian girls.


Skinny students

Other.

Creating Safe Schools

for

Lesbian and Gay Students:
A resource guide for school staff

“If we are to achieve a richer culture, rich in contrasting values, we must recognise the whole gamut of human potentialities, and so we weave a less arbitrary social fabric, one in which each diverse human gift will find a fitting place”

Margaret Mead  

1901 – 1978

Developed by Youth Pride Inc, with the goal of ensuring safety for all students, Boston, Massachusetts, USA  1997. Adapted by 'Don't Take Your Life - Celebrate It' Project, Adelaide, Australia, 2000

Statistics 

Gay and Lesbian students often feel invisible in their schools. Their invisibility is typically reinforced by heterosexism in their environment, which causes gay and lesbian young people to feel invisible, unsupported and isolated. The following statistics vividly illustrate some of the reasons educators should be concerned about the experiences gay and lesbian young people have while in school. 

Suicide: A 1989 study by the US Department of Health and Human Services showed gay and lesbian youth are two to three times more likely to attempt suicide than heterosexual young people. 30% of the completed youth suicides are committed by lesbian and gay youth annually and suicide is their leading cause of death.

School Drop-Out:  28% of gay and lesbian high school students in a national study were seen to have dropped out of school because of harassment resulting from their sexual orientation. (Remafedi, G., Pediatrics, 326-330. 1987) 

Isolation:  80% of lesbian, gay and bisexual youth report severe isolation problems. They experience social isolation, emotional isolation and cognitive isolation. (Hetrick. E.S., Martin. A.D., Journal of Homosexuality 14(1/2). 25-43. 1987) 

Violence:  45% of gay males and 20% of lesbians report having experienced verbal harassment and/or physical violence as a result of their sexual orientation during high school. (National Gay and Lesbian Task Force, "National Anti-Gay/Lesbian Victimization Report", 1984) 

Homelessness:  26% of gay and lesbian youth are forced to leave home because of conflicts with their families over their sexual identities. (Remafedi. G., Pediatrics, 79, 326-330,1987)

HIV/AIDS: Approximately 20% of all persons with AIDS are 20-29 years old; given the long latency period between infection and the onset of the disease, many were probably infected as teenagers. (Lehman, M., HIV/AIDS Surveillance Report, 5(l), 1993) 

Student Attitudes: 97% of students in public high schools report regularly hearing homophobic remarks from their peers. (Making Schools Safe for Gay and Lesbian Youth: Report of Mass. Governor's Commission on Gay and Lesbian Youth, 1993) 

Staff Attitudes: 53% of students report hearing homophobic comments made by school staff. (Making Schools Safe for Gay and Lesbian Youth: Report of Mass. Governor's Commission on Gay and Lesbian Youth, 1993) 

Health Issues: 68% of adolescent gay males use alcohol and 44% use other drugs; 83% of lesbians use alcohol and 56% use other drugs. (Hunter. J. et al. Unpublished research by the Columbia University HIV Center for Clinical and Behavioral Studies, 1992) 

Depression: In a study of depression and gay youth, researchers found depression strikes homosexual youth four to five times more severely than their non-gay peers. (Hammelman, TL, 1990)Fact Sheet compiled by GLSEN, New York, NY and Youth Pride, Inc., Providence, RI 
Ten suggestions for reducing homophobia in your environment 

1. Make no assumption about sexuality. If a student has not used a pronoun when discussing a relationship, don't assume one. Use neutral language such as "Are you seeing anyone" instead of "Do you have a boyfriend". Additionally, do not assume that a female student who confides a "crush" on another girl is a lesbian. Labels are often too scary and sometimes not accurate. Let students label themselves.

2. Have something gay-related visible in your office. A sticker, a poster, a flyer, a brochure, a book, a button... This will identify you as a safe person to talk to and will hopefully allow a gay, lesbian, bisexual or questioning youth to break his/her silence. SAFE ZONE campaign stickers and resources can provide this visibility.

3. Support, normalize and validate students' feelings about their sexuality. Let them know that you are there for them. If you cannot be supportive, please refer to someone who can be. Then work on your own biases by reading, learning and talking to people comfortable with this issue. And always remember, the problem is homophobia not homosexuality. 

4. Do not advise youth to come out to parents, family and friends as they need to come out at their own safe pace. Studies show as many as 26% of gay youth are forced to leave their home after they tell their parents. IT IS THEIR DECISION and they have to live with the consequences. Help them figure out what makes sense for them.

5. Guarantee confidentiality with students. Students need to know their privacy will be respected or they will not be honest about this important issue. If you cannot maintain confidentiality for legal reasons, let students know this in advance. 

6. Challenge homophobia. As a role model for your students, respond to homophobia immediately and sincerely. Encourage in-service trainings for staff and students on homophobia and its impact on gay and lesbian youth.

7. Combat heterosexism in your classroom. Include visibly gay and lesbian role models in your classroom.

8. Learn about and refer to community organizations. Familiarize yourself with resources and call them before you refer to make sure they are ongoing. Also, become aware of gay-themed bibliographies and refer to gay-positive books.

9. Encourage school administrators to adopt and enforce anti-discrimination policies for their schools or school systems which include sexual orientation. The language should be included in all written materials next to race, sex, religion, etc. 

10. Provide role models. Gay and straight students benefit from having openly gay teachers, coaches and administration. Straight students are given an alternative to the inaccurate stereotypes they have received and gay students are provided with the opportunity to see healthy gay adults. You, as teachers, can help by making gay 


The Truth about Sexual Orientation

1. Lesbian, gay and bisexual people cannot be identified by certain mannerisms or physical characteristics. People who are lesbian, gay or bisexual come in as many different shapes, colours and sizes as do people who are heterosexual. 

2. Sexual experiences as a child are not necessarily indicative of one's sexual orientation as an adult. Many lesbian, gay and bisexual people have early heterosexual experiences, but are still lesbian, gay or bisexual; many avowed heterosexuals have had sexual contact with members of their own sex, but are still heterosexual. 

3. No one knows what causes sexual orientation. Many lesbian, gay and bisexual people know that they are attracted to members of their own sex at an early age, sometimes as young as 6 or 7 years old. Others learn much later in life, in their 30's, 40's or 50's. Some research indicates that sexual orientation is determined between birth and age 3, but no one is sure what causes particular orientations.

4. Many people accuse lesbian, gay and bisexual people of "flaunting" their sexuality when they talk about their partner, hold hands or kiss one another in public. These are activities that heterosexual couples do all the time. Due to homophobic reactions, some lesbian, gay and bisexual people are actually forced to hide their sexuality in public, not flaunt it. 

5. People who are lesbian, gay and bisexual work in all types of jobs and they live in all types of situations. They belong to all ethnic and racial groups. They are members of all religious communities. They exhibit a range of mental and physical capabilities. They are young, middle aged, and old. 

6. Sometimes oppression based on sexual orientation escalates into acts of physical violence. In surveys of lesbian, gay and bisexual people, 52-87% have been verbally harassed, 21-27% have been pelted with objects, 13-38% have been chased or followed and 9-24% have been physically assaulted. 

7. Most lesbian, gay and bisexual people are comfortable with their own biological sex; they don't regard themselves as members of the opposite sex. Being lesbian, gay or bisexual is not the same as being transgender. 

8. The majority of child molesters are heterosexual men, not lesbian, gay or bisexual people. Almost all studies show that over 90% of child molestation is committed by heterosexual men. 

9. Homosexuality is not a type of mental illness and cannot be "cured" by psychotherapy. Although homosexuality was once thought to be a mental illness, the American Psychiatric and Psychological Associations no longer consider it to be one. Psychiatric and psychological attempts to "cure" lesbians and gay men have failed to change the sexual orientation of the patient. These "treatments" may help change sexual behavior temporarily but also can create emotional trauma. 

10. There is no definable gay "lifestyle." Similarly, there is no standard heterosexual lifestyle. Some people might like to think that a "normal" adult lifestyle is a heterosexual marriage with two children. Less than 7% of all family units in the US consist of a mother, a father and two children living together. The most accurate generalization might be this: lesbian, gay and bisexual people are different from one another in the same ways that heterosexual people are different from one another. 

Compiled by Youth Pride, Inc. with the help of The Campaign to End Homophobia.

NAME CALLING IN THE CLASSROOM 
WE CAN DO SOMETHING ABOUT IT

Every day we hear name calling echoing down the corridors of our schools and explode in our classrooms. We certainly can sense the pain and humiliation of the young people, and sometimes we can see their anger. 

Insults take many forms; they all hurt. Racial, ethnic and sexual slurs are particularly abusive. Whereas most of us would not allow a racist slur to occur unchecked, we do not always accord the same standards to those remarks made at the expense of lesbian and gay people. Sometimes such slurs don't even get recognized as being hurtful and may be considered socially acceptable. Many young people use terms such as "lezzie", "faggot" or "queer" when referring to gay and lesbian people or to people who they don't like or respect. This behavior attacks the self-esteem of lesbian and gay youth and teaches all young people that hatred of homosexuals is condoned by our society.

As educators, it falls on you to create a cooperative learning environment where all students are safe to express themselves in all their diversity. It is also the responsibility of educators to teach students that diversity is something to be celebrated rather than ridiculed.

Below is a simple exercise for establishing an inclusive classroom. 

1. Have students brainstorm names they have heard people call others.

2. Write all of these words on the board. 

3. Assign categories: racial, ethnic, sexual or religious bias. 

4. Discuss them. 

5. Make students aware that all name calling involves prejudice and disempowerment and is harmful to the person being oppressed. 

*State that none of the listed names is acceptable in your classroom. 

*Make it clear that you will not tolerate any form of name calling.

*Help class participants to establish classroom rules and to brainstorm/agree upon the social consequences of breaking this rule. 

*You can control behavior in your classroom. If you react immediately to any transgressions, students will feel safe in the classroom.

Uribe, Virginia, Fairfax High School, Los Angeles Unified School District, founder and director of PROJECT 10 
IDENTIFYING DIVERSE HISTORICAL PEOPLE...

It is important that young people learn of different historical people with diverse backgrounds. This exercise gives young people an opportunity to actively participate in an activity which involves writing down names of famous people. Gay and lesbian people can be naturally included as one diverse topic.

Place blank poster boards around the room with titles such as Anglo Australian, Aboriginal. Indian, Vietnamese, Chinese, African, New Zealander ……

Provide a marker next to each poster board. 

Have students walk around the room and write names of famous people under the particular subtopics. 

When they are done, include a time to discuss the people on the posters.

Look also at the context of the responses to this exercise. For example, are there less people identified on one or two posters? What associations (positive or negative) do students have with the named people? How many students knew more about one category of people than another? What do the students think about homophobia or invisibility after having done this exercise? 

If you are at a loss for famous gay, lesbian, bisexual and transgendered people, here are a few names to get you started:

Melissa Etheridge, k. d. lang, Greg Louganis, Oscar Wilde, Audre Lorde, James Baldwin, Martina Navratilova, Pete Townshend, Michelangelo, Truman Capote, John Maynard Keynes, Barney Frank, Leonardo daVinci, Rita Mae Brown, Elton John, Ellen DeGeneres, Adrienne Rich, Tchaikovsky, RuPaul, Gore Vidal, Sandra Bernhard, George Gershwin, Tennessee Williams, Virginia Woolf, Frieda Kahlo and Australians Don Dunstan, David Geffen, Ian Roberts, Dawn Fraser, Bob Brown (Greens) Andrew Bartlett (Democrats), Kerryn Phelps, Justice Michael Kirby, Robert Dessaix, Robyn Archer, Patrick White, Julie McCrossin, Dorothy McCrae-Mcmahon, Peter Allen, Gillian Minervini, Monique Brumby, Judi Connelli, Deborah Cheetham, Giz Watson (Democrats WA), Lisa Visinari, Dorothy Porter, etc etc


Count Your Losses

Although gay, lesbian and bisexual young people have different coming-out experiences, many go through losses described in this exercise. Questions to guide your discussion: How did it feel to do this exercise? How did it feel to lose the things you did? Were some things more difficult to lose than others?
· Have students take out a piece of paper and number from 1 to 5. 

· Have them write down the name of their best friend after number 1. 

· Have them write down where they like to hang out after number 2. 

· Next, have them write down the name of their closest family member after number 3. 

· Have them write down their favorite possession after number 4. 

· Finally, have the students write down their dream for the future after number 5. 

In order to illustrate the point of this exercise, read to the students the following storyline or a variation, if you would prefer.

You are at your locker and your best friend comes up to you and confronts you with the rumors that you are gay. You feel uncomfortable, but you don't want to lie so you tell your best friend that the rumors are true. Your best friend tells you that he or she doesn't want to hang out with you anymore. He or she tells everybody at school that you are gay. Nobody at school wants anything to do with you.

At this point you have just lost your best friend. Please rip off your best friend from the list and crumple up the paper.

You decide to go to your favorite hangout spot and you find all your friends. They tell you that you are no longer welcome to hang out there, and you need to leave.  At this point you have just lost your favorite hangout spot. Please rip off and crumple up the paper.

You go home very upset and your favorite family member is there. You tell your favorite family member why you are upset, while coming out to him or her. When your closest family member has heard you, he or she tells you that he/she wants nothing to do with you and that you are crazy. S/he then tells your entire family about you being gay. Your parents tell you that you must move out.  At this point you have lost your closest family member, and you've lost a place to live. Please rip off and crumple up the paper.

As you are moving out of the house, you realize you can't take your most favorite possession with you as you don't even know where you are going.

At this point you have just lost your favorite possession. Please rip off and crumple up the paper.  You are now realizing that your dreams are being destroyed. Since you have no money or financial support, you now know that you won't be able to attend the school that you've always dreamed of attending.

You have just lost all of your hopes and dreams for the future. Please rip off and crumple up the paper.

BARNYARD

This is an exercise which both young people and adults typically enjoy. It is a great way to have young people in your classes potentially experience what it is like to be in a minority group. When finished with this exercise and class discussion, explain to the students that being the bird or the cat can be somewhat representative of being a gay, lesbian or bisexual student. They sometimes are tempted to join the majority in order to feel less along (isolated) and more accepted.

· Have the students stand in a circle. 

· Explain to the students that you are going to whisper an animal in their ear. 

· Randomly whisper "cow" in most students' ears, whisper "pig" in less than most, whisper "cat" in only a few ears, and whisper "bird" in only one student's ear. 

· Ask the class to close their eyes and make the sounds of their animal. Then ask them to walk around and try to find and link arms with other like animals. 

· Allow them to do this for a few minutes, or until you notice that all like animals are together. 

· When done, ask the students to discuss their experience being their particular animal. Start with the largest group. What was it like when you found out there were a lot of cows? How did you feel when you found your first cow? How did you feel when you found your first pig? How did you feel when you found your first cat? What was it like when you realized there were only a few other cats? When you realized you were the only bird, how did it make you feel? 

Values Clarification

The purpose of this exercise is to allow students an opportunity, in a nonjudgmental atmosphere, to look at their own values. This exercise should generate discussion about why students think the way they do about sexual orientation and gender.

· Read a statement (see below). 

· Have students go to one side of the room if they agree and the other side if they disagree. 

· Explain to students that their level of agreement/disagreement can be on a continuum. However, they can't be right in the middle. 

· Ask the students to discuss why they are on the side they are. 

Below is a list of value statements. You can change them around for the sake of this exercise.

· I can tell by looking at a person if they are lesbian, gay or bisexual. 

· I think a disproportionate number of child molesters are gay men. 

· I believe homosexuality is "cured" by psychotherapy. 

· I believe the majority of lesbian, gay and bisexual people don't "flaunt" their sexuality. 

· I believe AIDS is a disease that afflicts people of all sexual orientations. 

· I believe people who are lesbian, gay or bisexual work in all types of jobs, and they live in all types of situations. 

· I think gay men are readily identified by their effeminate mannerisms, high-pitched voices and talents in the arts. 

· I believe lesbians choose their lifestyle because they hate and fear men. 

· I believe bisexuals are really people who are either gay or lesbian. 

· I think having homosexual parents can cause homosexuality. 

· I believe that, in a same-sex couple, one is the female and the other is the male. 

How to start a Gay/Straight Alliance in 10 easy steps 
(for students)

· Follow Guidelines. Establish a Gay/Straight Alliance in the same way as you would establish any other group or club at your school. In your student handbook, there should be a section detailing the procedure for forming a club or group. Follow those guidelines. You may need to get written permission from an administrator. Or it may mean that you simply have to put up flyers announcing the first meeting and find a faculty member to act as your group advisor. Schools sometimes have rules about where and when you can post flyers, make announcements or set up information tables. Learn what the policy is at your school. 

· Enlist the support of your administration. It is important to inform the school administration about your plans to establish a Gay/Straight Alliance. Having an administrator on your side can be very useful. They can help you to arrange Days of Awareness, speakers for school assemblies, teacher trainings and other events. They can work as liaisons to the community and school committee. 

· Find a faculty advisor. Some Gay/Straight Alliances have advisors who are teachers, others have faculty advisors who are guidance counselors, nurses or librarians. Just like student members of a group, the faculty advisors don't have to be gay identified to be part of the group. Many existing groups have straight allies as advisors. How do you pick a faculty advisor? Ask a teacher or staff member whom you think would be receptive. 

· Inform Guidance Counselors and School Social Workers about the group. Guidance staff may know students that you don't know who would be interested in attending meetings. They may be able to encourage students who are dealing with these issues to attend the group, whether they are questioning their own sexuality, know someone who is gay or lesbian, or are interested in issues affecting gays and lesbians. It can be useful to invite social workers and guidance counselors to come to meetings to help facilitate discussions about difficult issues like "talking to your parents about homosexuality," "coming out to friends and family" or "supporting a friend or relative who is gay." The meetings may also bring up issues that students will want to discuss in greater detail with a supportive adult. 

· Pick a Meeting Place. If possible, find a classroom spot in your school that is off the beaten track. At first, students may feet a little nervous or uncomfortable about attending a meeting. They may feet worried that others will harass them or make assumptions about their sexual orientation if they join the group. Try to find a meeting spot that gives members a sense of security and privacy. 

· Advertise. Advertising the formation of the group is one of the first important steps you can take to fight discrimination in your school. For some students, seeing Gay or Lesbian on a poster can be the first time they feel that there are other people like them in their world. The posters can also spark discussions. Traditionally, there has been silence around issues of sexual orientation. The posters can be a reason for people bring up their own feelings, questions or thoughts about homosexuality. Of course, not all these feelings will be positive and supportive. However, breaking the silence is an important first step. Don't be discouraged if the posters are torn town or are defaced. Keep putting them back up. Include in the poster: meeting time and place, describe what the group does, highlight that everyone is welcome and keep the posters positive. 

· Get snacks. Providing food at your meeting is a great idea. Food gives people something to do with their hands. It is a good icebreaker and can give people an excuse come to meetings. Finally food also makes meetings fun. 

· Hold your meeting. Now that you have a faculty advisor, food, a meeting spot and posters advertising your group, you're ready to actually hold the meeting. Some groups begin with a discussion about why they feel having such a group is important. 

· Establish ground rules such as ... no one will make any assumptions about members' sexual orientation, confidentiality will be maintained- names and identities should never be revealed, everyone must respect each other- remember everyone is learning about the issue, and faculty advisors participate on an equal basis with the students--they may encourage discussion or participation, but they are not there to teach or lead the group. 

· Plan for the future. You may want to write an outline of goals that you would like to work towards for the future. 

Suggestions for starting a Gay/Straight Alliance are from "Gay/Straight Alliances: A Student Guide" by Warren J. Blumenfeld and Laurie Lindop. 

DEFINITIONS

sexual orientation- A person's emotional, physical, and sexual attraction and the expression of that attraction. Although a subject of debate, sexual orientation is probably one of the many characteristics that people are born with. Most people become aware of their sexual orientation during adolescence.

homosexuality- A sexual orientation in which a person feels physically and emotionally attracted to people of the same gender

heterosexuality- A sexual orientation in which a person feels physically and emotionally attracted to people of the opposite gender.

bisexuality- A sexual orientation in which a person feels physically and emotionally attracted to people of both genders. 

transgender identity- The experience of having a gender identity that is different from one's biological sex. A transgender person may identify with the opposite biological gender and want to be a person of that gender. 

sexual minority- A person who may identify as homosexual, gay, lesbian, bisexual, transsexual, transgender, or transvestite. All gay and lesbian youth are members of a sexual minority, but not all sexual minority persons are gay.

"coming out"- Also, "coming out of the closet" or "being out", this term refers to the process in which a person acknowledges, accepts, and in many cases appreciates her or his lesbian, gay or bisexual identity. This often involves the sharing of this information with others. The process of coming out to oneself and to others occurs for different young people (and adults) in a variety of places and ways. 

homophobia- The fear, dislike, and hatred of same-sex relationships or those who love and are sexually attracted to those of the same sex. Homophobia includes prejudice, discrimination, harassment, and acts of violence brought on by fear and hatred. It occurs in schools on personal, institutional, and societal levels.

internalized homophobia- The fear and self-hate of one's own homosexuality or bisexuality that occurs for many gay and lesbian individuals who have learned negative ideas about homosexuality throughout childhood. Once gay and lesbian youth realize that they belong to a group of people that is often despised and rejected in our society, many internalize and incorporate the stigmatization of homosexuality and fear or hate themselves.

heterosexism- The assumption that all people are or should be heterosexual. Heterosexism excludes the needs, concerns, and life experiences of lesbian, gay and bisexual people while it gives advantages to heterosexual people. It is often a subtle form of oppression which reinforces realities of silence and invisibility for gay and lesbian youth. 

invisibility- The constant assumption of heterosexuality renders gay and lesbian people, youth in particular, invisible and seemingly nonexistent. Gay and lesbian people and youth are usually not seen or portrayed in society, and especially not in schools and classrooms.

Compiled with the help of the following resources: "Assessment of Services for Sexual Minority Clients Provided by a Human Service Agency ", DCYF. 1993, "Definitions", The Medical Foundation, 1993, "Gay and Lesbian Adolescents", Ritch C. Salvin-Williams, 1990, "Lesbian and Gay Adolescents", Dennis A. Anderson. 1994. Note: some definitions taken from Homophobia: How We All Pay the Price by Warren J. Blumenfeld.


Non-Discrimination Policy

Ending Homophobia In Schools 

An important step in creating a safe environment for gay, lesbian, and bisexual young people is the implementation of non-discrimination policy guidelines in schools.

In 1987, the Superintendent of Schools for the Cambridge Public Schools in Massachussetts issued a set of anti-harassment guidelines. Eight types of harassment were included, prohibiting discrimination on the basis of race, color, sex, religion, physical ability, national origin, ancestry, and sexual orientation, For a full copy of the anti-harassment guidelines, contact: Superintendent of Public Schools, 159 Thorndike Street, Cambridge, MA 02141.

The following wording can be used as a model for other school systems to protect school employees and students from harassment on the basis of sexual orientation: 

Harassment on the basis of an individual's sexual preferences or orientation is prohibited. Words, actions, or other verbal, written, or physical conduct which ridicules, scorns, mocks, intimidates, or otherwise threatens any individual because of his or her sexual orientation/preference constitutes homophobic harassment when it has the purpose of effect of unreasonably interfering with the work performance or creating an intimidating, hostile, or offensive environment. 
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Young gay men are 3.8 times more likely to report an attempted suicide. 


 Howard and Nicholas, 1998
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“…puberty and adolescence are hard at the best of times for straight people who have friends, relatives etc to talk their problems through with, but for a homosexual person – who often has no one to talk to - these years can be hell on earth. Wayne, aged 20.


in Writing Themselves In, Hillier et al, 1998








This session gave us some constructive practical skills to deal with possible health consequences of homophobia and dealing with an individual’s sexuality. 


Medical student





I learnt that we are all different and that’s OK.  The perfect person is impossible.


Student aged 14 years
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You will need to prepare a video player and get the video from ShineSA (for contact details see page 56), if the school does not have it.  You will also need to be familiar with the material for students.








‘Name It, Claim It, Stop It’  


A way to deal with name calling








The abuse of others by bullying and harassment is not OK. There are several strategies open to members of this group and they have been rehearsed and articulated. Teachers and parents will help.  Young people are not powerless and when they cooperate they have the power to stop bullying and harassment, too.  Cooperation and non-acceptance of violence can change things.





A space which can be used for role plays.








'Respect for Difference' Shaping the Social Context – Activity 5





We have the power to affect the environment we live and work in for good or ill.  It is important, therefore, that we think about the sort of environment which enables the most people to be happy and productive.  The optimal context may include qualities of trust, honesty and respect for each other. 





Butcher’s paper, felt tip pens, Post-it notes.





Sue’s story





Tong’s story





Tim’s story





Sandy’s story





Alicia’s story.





Power:  


the ability to do or act;  


influence, authority or control;  


the ability to affect one’s environment.
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Power can be positive or negative.  People occupy different positions in relation to power, which vary according to class, race, ethnicity, age, gender.  Power is not fixed but is able to be challenged and changed.  People have more power when they cooperate than when they act alone.








Butchers paper, felt pens, or whiteboard and markers, post it pads, overhead projector and screen, blutak or cellotape for attaching sheets to wall or board.





Power is respecting people for who they are and giving them confidence (letting them know they are doing good.)  Year 9 student





Stereotyping is a diminishing and negative way of looking at people.  Stereotypes are created as a short cut to understanding people, but in fact put barriers in the way of really seeing the person who is there.  The idea of a ‘normal’ person is as diminishing as any other stereotype.  Individuals should be able to be themselves and allow others the same right and responsibility.  If this were the case, the community would be immeasurably enriched by the development of potential in its members.





Whiteboard, markers, butcher’s paper cut into sheets, post-it pads.





The sorts of assumptions and difficulties made clear in this activity operate to marginalise and disempower many people in our community.  The effect of this is to lessen the contribution those groups and individuals can make to the community and to heighten the alienation and pain of significant numbers of members of the community.  The barriers to full participation are socially constructed and can therefore be changed.





Scenario cards, a large empty space and the list of questions on page 23.





Harassment can take many forms and is destructive of the potential of individuals and their engagement in the community.  It can be physical bullying but can also include verbal and social intimidation and exclusion.  People who are perceived as being different from a socially constructed ‘norm’ are often the target of exclusion strategies.





Video player, whiteboard and markers, butchers paper.
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